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Students of the arts subjects study the various artistic ways through which knowledge, skills and attitudes from different cultural contexts are developed and transmitted. These subjects allow students to investigate and reflect on the complexities of the human condition. By exploring a range of materials and technologies, students should aim to develop an understanding of the technical, creative, expressive and communicative aspects of the arts. 
Students of the arts subjects have the opportunity to analyse artistic knowledge from various perspectives, and they acquire this knowledge through experiential means as well as more traditional academic methods. The nature of the arts is such that an exploration of the areas of knowledge in general, and knowledge of the different art forms specifically, can combine to help us understand ourselves, our patterns of behaviour and our relationship to each other and our wider environment. 
The arts subjects complement the TOK ethos by revealing interdisciplinary connections and allowing students to explore the strengths and limitations of individual and cultural perspectives. Studying the arts requires students to reflect on and question their own bases of knowledge. In addition, by exploring other Diploma Programme subjects with an artistic bias, students can gain an understanding of the interdependent nature of knowledge through which they are encouraged to become, “active, compassionate and lifelong learners who understand that other people, with their differences, can also be right” (IB mission statement). 
28 Visual arts guide 



In John Carey’s ‘What good are the Arts?’ many arguments and claims for the value of the arts are critiqued – this review from The Guardian newspaper is a good summary of the main points: https://www.theguardian.com/books/2005/jun/11/highereducation.news
There is another, maybe clearer review of the ideas here: http://researchonline.nd.edu.au/cgi/viewcontent.cgi?article=1007&context=arts_article










































From “why art cannot be taught” James Elkins
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Art cannot be taught, but neither can anything else. C_Olmm
also says this: “Like art, literature cannot be ‘taught,” nor can history,
|»I|il<»\(;|>l|). or science.” (I wonder about Conant’s quotation marks,
Without them his sentence would be harsher, but perhaps more honest. )
According to this theory, teaching is impossible, and art is basically not
different from science or any other subject. Luckily the claim is easy to
argue against: if art is not different from science, it would be hard to
explain why four-year undergraduate curricula in physics do not have
group critiques instead of standard exams. Why do physicists measure
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qlmlitied. With some overlaps, eﬂ“}; Sotmetzfpt:g:r % ;eSts' G those below
it. By the same analogy, people at the top prolessions tend ¢, lack
constructive criticism, and the fact that they can no longer he taughy ny
be simply @ matter of the absenche of peoPle to teach t.h‘em. This is the weak
view of the claim that 0o teaching can impart anything but rudip, entary
or lower-level information. In the strong view, nothing important can b,
taught, regardless of who is doing the teaching. Both the strong and
M.(;k view may be involved when someone claims that “ultimately,” no
subject can be taught. My own stance is that there is a great deal of truth
to the weak view. and that education sometimes stops too soon, and sets
people free to meditate on their own when they would still benefit from
straightforward instruction. This is certainly true in academia, and [ as-
~um;‘ it is in public life as well. It may be connected to the same Roman-
tic idea of the importance of the individual that influenced the history of
art schools. But that is not my subject here: instead I am interested in the
strong view (that nothing important can ever be taught), because it is

typical of what people mean when they are talking about art instruction.

IF ART CANNOT BE TAUGHT, WHAT CAN BE TAUGHT?

In relation to the last three proposals—numbers 4, 5, and 6—the ques-
tion still remains: what things can be taught? Since many people believe
in some version of these last three theories, it becomes particula.rly im-
portant to say what it is that we actually hope to teach, or learn, in stu-
dio classes. In a rough count there are at least these four things that peo-

ple claim to know how to teach. even though they may not claim to be
teaching art itself:
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(he words I quoted at the beginning of the chapter, this would involve “di-
Aloeue” about the art scene and “access to large public collections.” There
i« a crass side to this, and some art departments try to keep away from
siving too much commercial advice. The majority of art departments | have
visited take a moderate view, giving students the opportunity to make con-
nections with gallery owners and critics, and introducing them to their local

art community so they can work within it to get where they want to be.

Perhaps what is taught is visual acuity, as in the Bauhaus. In the
beginning of the chapter, when I was listing things art departments ad-
vertise. | also mentioned “operative principles,” “irreducible elements of
perception and visual experience,” and the “ability to manipulate formal
language.” Those are Bauhaus concerns. Art students sometimes speak
of learning how to see, and I would describe part of my M.FA. experi-
ence that way. I became more sensitive, more alert to visual cues and

subtle phenomena.

But certainly the most widely voiced answer to the question, What
can be taught? is that studio classes teach technique. Here again I agree:
the majority of art classes I have experienced teach techniques alongside
theory, commerce, and visual acuity.

Each of these four answers to the question of what art classes teach is
partly right. but none is a good definition of what happens in college-level
art instruction. Teachers don’t usually sit down and tell students about
art criticism or theory (there are often specialized courses for those sub-
jects). and most of teachers would not be happy to be told that the cen-
tral function of an art department is to teach students how to become
commercial successes. The problem with saying that art classes instill
visual acuity or technique is that teachers and students do not behave as
il those were their principal goals. If someone took a survey of a typical
upper-level or graduate art class, it would show that technique is hardly
a central concern. and visual acuity is virtually unmentioned. Teaching
atthe graduate level is directed toward complicated questions of expres-
sion, control, self-knowledge, and meaning—subjects that have little to
do with technique or sensitivity or even visual theory, and everything to

do with the reasons we value art.

Fam not denying that art classes can teach these four things, nor am I
saying that they aren’t reasonable goals. But their marginal positions re-
vealhow deeply we must believe that we are doing something else, wheth-

I or not we can say what it is. That other goal is nebulous, and it has to
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The art department flier 1 qun(ml at the l)o:__rinllillg of the
mentions a few things that are not among the four subje
surveved: it also promises the “support,” “commitment” gy “Passion”
of the faculty. These are things that every faculty would like 10 provide
regardless of what they teach. so they are not specific to the question O.f
teaching art. But it matters that they're vague, because it is 4 sign thay
the real interest of the dep;mmvnl——lvz\rhing actual fine art—cannot he
mentioned.

\« the historian Paul Kristeller said, art teachers are “involved in s
curious endeavor to teach the unteachable.™ Art department fliers like
the one 1 quoted also usually list the famous artists who studied in their
department or school. (Where I teach. we list Georgia O’Keeffe, Thomas
Hart Benton. Claes Oldenburg. Richard Estes, and Joan Mitchell, though i
most of them dropped out.) It might be more honest and thought-pro-
voking to go ahead and list famous graduates in the college brochure, but '

to preface the list with a disclaimer

something like this: |

Although these artists did study at our school, we deny any

responsibility for their success. We have no idea what they

TAUGHT

learned while they were here, what they thought was impor-
tant and what wasn’t, or whether they would have been better

off in jail. We consider it luck that these artists were at our
school.

E

In general we disclaim the ability to teach art at this level. We '
offer knowledge of the art community, the facilities to teach a |
variety of techniques, and faculty who can teach many ways l
of talking about art. But any relation between what we teach [
and truly interesting art is purely coincidental. !
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And such a flier might add. in the interests of full disclosure:

We will not discuss this disclaimer on school time, because
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our courses are set up on the assumption that it is false-
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AN EXCURSUS ON FINE ART AND MERE TECHNIQUE
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Visual arts

The visual arts are an integral part of everyday life, permeating all levels of human creativity, expression,
communication and understanding. They range from traditional forms embedded in local and wider
communities, societies and cultures, to the varied and divergent practices associated with new, emerging
and contemporary forms of visual language. They may have sociopolitical impact as well as ritual, spiritual,
decorative and functional value; they can be persuasive and subversive in some instances, enlightening and
ing in others. We celebrate the visual arts not only in the way we create images and objects, but also
in the way we appreciate, enjoy, respect and respond to the practices of art-making by others from around
the world. Theories and practices in visual arts are dynamic and ever-changing, and connect many areas of
knowledge and human experience through individual and collaborative exploration, creative production
and critical interpretation.

The IB Diploma Programme visual arts course encourages students to challenge their own creative
and cultural expectations and boundaries. It is a thought-provoking course in which students develop
analytical skills in problem-solving and divergent thinking, while working towards technical proficiency and
confidence as art-makers. In addition to exploring and comparing visual arts from different perspectives
and in different contexts, students are expected to engage in, experiment with and critically reflect upon a
wide range of contemporary practices and media. The course is designed for students who want to go on to
study visual arts in higher education as well as for those who are seeking lifelong enrichment through visual
arts.

Supporting the International Baccalaureate mission statement and learner profile, the course encourages
students to actively explore the visual arts within and across a variety of local, regional, national,
international and intercultural contexts. Through inquiry, investigation, reflection and creative application,
visual arts students develop an appreciation for the expressive and aesthetic diversity in the world around
them, becoming critically informed makers and consumers of visual culture.
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